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Abstract: 
Background: Learning in Early Childhood Education is a fundamental process for children’s cognitive, social, 

and emotional development, requiring pedagogical approaches that promote active participation and meaningful 

experiences. In recent years, active methodologies have gained prominence as innovative strategies that 

emphasize child-centered learning, autonomy, and engagement. However, the scientific literature presents a wide 

range of concepts and approaches, making it necessary to systematize existing evidence on their contributions to 

early childhood learning. 

Materials and Methods: This study is characterized as a bibliographic review with a qualitative and descriptive 

approach. Scientific articles were retrieved from international databases, including Scopus, Web of Science, 

ERIC, and Google Scholar. The inclusion criteria comprised peer-reviewed studies published between 2013 and 

2024 that addressed active methodologies applied to learning in Early Childhood Education. The selected studies 

were analyzed through thematic content analysis, allowing the identification of recurrent categories and 

conceptual convergences in the literature. 

Results: The analysis revealed that active methodologies are consistently associated with positive learning 

outcomes in Early Childhood Education. The reviewed studies highlight increased levels of engagement, 

motivation, autonomy, social interaction, and meaningful learning among children exposed to active, 

participatory pedagogical practices. Approaches such as project-based learning, playful learning, and 

collaborative activities were frequently reported as effective strategies aligned with children’s developmental 

needs. 

Conclusion: The findings indicate that active methodologies represent a relevant and promising pedagogical 

pathway for enhancing learning in Early Childhood Education. By fostering active participation, autonomy, and 

meaningful experiences, these methodologies contribute to innovative educational practices and support 

contemporary approaches to early childhood teaching and learning. 

Key Word: Active methodologies; Early Childhood Education; Learning; Child-centered learning; Educational 

innovation. 
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I. Introducion 
Early Childhood Education represents a crucial stage in human development, as it constitutes the 

foundation for cognitive, social, emotional, and motor learning processes that will influence later educational 
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trajectories. Research in the field of education emphasizes that learning in early childhood is not merely the 

transmission of content, but a complex process mediated by interaction, play, language, and social experiences 

(VYGOTSKY, 1978; PIAGET, 1970). In this perspective, educational practices that value active participation 

and meaningful experiences are essential to promote integral child development. 

In contemporary educational contexts, traditional teaching models centered on passive learning have 

increasingly been questioned, especially in relation to their effectiveness in fostering autonomy, creativity, and 

critical thinking from early ages. Educational theorists argue that such models often fail to consider the child as 

an active subject in the construction of knowledge, limiting opportunities for exploration and experiential learning 

(FREIRE, 1996; DEWEY, 1938). As a response to these limitations, innovative pedagogical approaches have 

gained prominence in educational research and practice. 

Among these approaches, active methodologies have emerged as a relevant pedagogical framework, 

emphasizing student-centered learning, problem-solving, collaboration, and experiential engagement. Active 

methodologies are grounded in constructivist and socio-interactionist theories, which highlight the importance of 

active involvement and mediation in the learning process (MORAN, 2018; BACICH; MORAN, 2018). In Early 

Childhood Education, these methodologies align with the principles of playfulness, exploration, and meaningful 

learning, reinforcing the role of the child as a protagonist of their own learning journey. 

Recent studies indicate that the application of active methodologies in early childhood contexts 

contributes positively to children’s engagement, autonomy, and motivation, as well as to the development of 

socioemotional and cognitive skills. Practices such as project-based learning, problem-based learning, playful 

activities, and collaborative experiences have been associated with more meaningful learning outcomes and 

greater alignment with children’s developmental needs (KISHIMOTO, 2011; ZABALA; ARNAU, 2010). These 

findings reinforce the potential of active methodologies as pedagogical strategies consistent with contemporary 

educational demands. 

Despite the growing body of literature on active methodologies, there is still a need for systematized 

analyses that specifically address their contributions to learning in Early Childhood Education. The diversity of 

approaches, concepts, and empirical findings makes it challenging for educators and researchers to identify 

consolidated evidence and theoretical convergences in this field (SACRISTÁN, 2013). Therefore, synthesizing 

scientific production becomes essential to clarify trends, gaps, and pedagogical implications. 

In this context, the central theme of this study is the relationship between learning processes in Early 

Childhood Education and the use of active methodologies. The guiding research question that underpins this 

review is: What contributions do active methodologies offer to learning in Early Childhood Education, according 

to the scientific literature? This question seeks to organize and critically analyze existing studies, highlighting 

how these methodologies influence educational practices and learning outcomes in early childhood settings. 

The relevance of this study lies in its potential to contribute both theoretically and practically to the field 

of education. From a scientific perspective, the review provides a structured synthesis of national and international 

research, supporting future investigations and theoretical advancements. From a practical standpoint, the findings 

may assist educators, school administrators, and policymakers in making informed pedagogical decisions aligned 

with active, child-centered learning approaches (UNESCO, 2015; OECD, 2018). 

Thus, the objective of this bibliographic review is to analyze and synthesize scientific evidence on 

learning in Early Childhood Education through the use of active methodologies, identifying their main 

contributions, pedagogical principles, and implications for educational practice. By doing so, the study aims to 

strengthen the academic debate and support the implementation of innovative and meaningful learning strategies 

in early childhood education contexts. 

 

II. Materials And Methods 
This study is characterized as a bibliographic review, with a qualitative and descriptive approach, 

aiming to synthesize and analyze scientific productions related to learning in Early Childhood Education through 

active methodologies. Bibliographic reviews are widely used in educational research as they allow the 

identification of theoretical trends, methodological approaches, and gaps in the literature, contributing to the 

consolidation of knowledge in a given field (GIL, 2019; MARCONI; LAKATOS, 2017). 

The search for scientific studies was conducted in internationally recognized databases, including 

Scopus, Web of Science, ERIC, and Google Scholar, which are commonly adopted in high-impact educational 

research. These databases were selected due to their broad coverage of peer-reviewed journals and their relevance 

to educational and pedagogical studies (CRESWELL, 2014; HART, 2018). The searches were carried out 

between January and March 2024. 

The descriptors used in the search process were defined based on controlled vocabulary and recurring 

terms in the literature, combined using Boolean operators. The main keywords included: “Active Methodologies”, 

“Early Childhood Education”, “Learning”, “Student-centered learning”, and “Innovative pedagogical 
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practices”. The combinations of descriptors aimed to ensure comprehensive retrieval of studies relevant to the 

research topic (SAMPAIO; MANCINI, 2007; PEREIRA et al., 2018). 

The inclusion criteria adopted in this review were: (a) peer-reviewed articles published in scientific 

journals; (b) studies addressing active methodologies applied to Early Childhood Education; (c) publications 

written in English, Portuguese, or Spanish; and (d) articles published between 2013 and 2024, ensuring the 

analysis of contemporary scientific production. Exclusion criteria comprised: (a) duplicated studies; (b) 

publications not directly related to early childhood learning; (c) opinion papers, editorials, dissertations, and 

theses; and (d) studies without clear methodological description (BOTELHO; CUNHA; MACEDO, 2011; 

WHITTEMORE; KNAFL, 2005). 

After the initial search, titles and abstracts were screened to verify alignment with the study objectives. 

Subsequently, full-text reading was conducted for the selected articles, allowing for deeper analysis and data 

extraction. This selection process followed systematic procedures to reduce bias and enhance the reliability of the 

review findings (TRANFIELD; DENYER; SMART, 2003; OKOLI, 2015). 

The analysis of the selected studies was carried out through thematic content analysis, enabling the 

identification of recurring categories and conceptual convergences within the literature. The articles were 

organized into thematic axes related to the contributions of active methodologies to learning processes in Early 

Childhood Education, such as student engagement, autonomy, teacher mediation, and meaningful learning. This 

analytical strategy is consistent with qualitative review studies in education and supports the interpretation of 

complex pedagogical phenomena (BARDIN, 2016; MINAYO, 2014). 

 

III. Results 
The analysis of the selected studies revealed a consistent body of evidence supporting the positive impact 

of active methodologies on learning processes in Early Childhood Education. The reviewed literature highlights 

that these methodologies contribute to more meaningful, participatory, and child-centered learning experiences, 

aligning pedagogical practices with contemporary educational paradigms (MORAN, 2018; BACICH; MORAN, 

2018). 

 

 
Figure 1 – Distribution of studies by thematic axis 

Source: Elaborated by the authors 

 

One of the most frequently reported outcomes in the analyzed studies concerns student engagement and 

motivation. Research indicates that active methodologies, such as project-based learning, playful activities, and 

collaborative tasks, promote higher levels of interest and involvement among young children when compared to 

traditional instructional approaches (KISHIMOTO, 2011; ZABALA; ARNAU, 2010). 
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Source: Elaborated by the authors 

 

Another recurring thematic axis identified in the literature relates to the development of autonomy and 

protagonism in children. Studies emphasize that active methodologies foster opportunities for decision-making, 

problem-solving, and independent exploration, enabling children to assume a more active role in their learning 

processes (DEWEY, 1938; FREIRE, 1996). 

 

 
Figure 3 – Educational benefits associated with active methodologies 

Source: Elaborated by the authors 

 

The reviewed articles also highlight the importance of teacher mediation in the successful 

implementation of active methodologies. Rather than acting as transmitters of content, teachers are described as 

facilitators of learning environments that stimulate dialogue, collaboration, and reflection (VYGOTSKY, 1978; 

SACRISTÁN, 2013). 
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Figure 4 – Teacher roles in active methodologies 

Source: Elaborated by the authors 

 

Furthermore, the results demonstrate that active methodologies contribute to the promotion of 

meaningful learning, as they connect educational content to children’s real-life experiences and interests 

(AUSUBEL, 2003; UNESCO, 2015). 

Overall, the findings indicate that the adoption of active methodologies in Early Childhood Education is 

associated with positive learning outcomes across cognitive, social, emotional, and motivational dimensions 

(OECD, 2018). 

 

 
Source: Elaborated by the authors 

 

IV. Discussion 
The findings of this bibliographic review reinforce the relevance of active methodologies as effective 

pedagogical strategies for learning in Early Childhood Education. The synthesis of the analyzed studies 

demonstrates consistent evidence that child-centered approaches promote greater engagement, autonomy, and 

meaningful learning, aligning with contemporary educational paradigms that emphasize the active role of the 

learner in knowledge construction (MORAN, 2018; BACICH; MORAN, 2018). These results corroborate 

constructivist and socio-interactionist perspectives, which recognize learning as a dynamic and participatory 

process. 
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The prominence of student engagement and motivation identified in the results highlights the 

pedagogical potential of active methodologies in early childhood contexts. Playful learning, project-based 

learning, and collaborative activities were frequently associated with higher levels of interest and participation, 

confirming the importance of experiential and interactive practices in early education (KISHIMOTO, 2011; 

ZABALA; ARNAU, 2010). Such findings are consistent with international discussions on the need to overcome 

traditional, transmissive models that limit children’s exploratory and creative capacities. 

The development of autonomy and protagonism emerged as a central dimension in the analyzed 

literature. Active methodologies encourage children to make decisions, solve problems, and engage in exploratory 

activities, fostering independence and self-regulation from an early age (DEWEY, 1938; FREIRE, 1996). This 

perspective is strongly supported by socio-interactionist theory, which emphasizes the role of social interaction 

and mediation in cognitive development. As Vygotsky highlights in a widely cited passage: 

Learning awakens a variety of internal developmental processes that are able to operate only when the 

child is interacting with people in his environment and in cooperation with his peers. Once these processes are 

internalized, they become part of the child’s independent developmental achievement. Thus, learning is not 

development; however, properly organized learning results in mental development and sets in motion a variety of 

developmental processes that would be impossible apart from learning. In this sense, learning is a necessary and 

universal aspect of the process of developing culturally organized, specifically human psychological functions” 

(VYGOTSKY, 1978, p. 90). 

Another relevant aspect discussed in the literature concerns the role of the teacher in the implementation 

of active methodologies. The reviewed studies consistently describe a shift from the teacher as a transmitter of 

content to a facilitator and mediator of learning experiences. This transformation requires pedagogical 

intentionality, planning, and sensitivity to children’s developmental characteristics, ensuring that learning 

activities remain meaningful and inclusive (SACRISTÁN, 2013; UNESCO, 2015). Teacher mediation thus 

emerges as a decisive factor for the success of active methodologies in Early Childhood Education. 

Furthermore, the temporal growth in scientific publications on active methodologies reflects an 

expanding international interest in innovative pedagogical practices. This trend suggests that active 

methodologies are increasingly recognized as viable responses to contemporary educational challenges, 

particularly those related to learner engagement, equity, and quality of education (OECD, 2018). The 

consolidation of this research field contributes to the strengthening of evidence-based practices in early childhood 

education. 

Overall, the discussion of the findings indicates that active methodologies offer significant contributions 

to learning in Early Childhood Education by promoting engagement, autonomy, social interaction, and 

meaningful learning experiences. However, the literature also points to the need for continuous teacher training 

and institutional support to ensure effective implementation. Future research should further explore empirical 

applications of these methodologies in diverse educational contexts, contributing to the advancement of 

pedagogical practices grounded in active and child-centered learning principles. 

 

V. Conclusion 
This bibliographic review aimed to analyze and synthesize scientific evidence on learning in Early 

Childhood Education through the use of active methodologies. The findings demonstrate that these pedagogical 

approaches constitute effective strategies for promoting meaningful, participatory, and child-centered learning 

experiences, aligning with contemporary educational paradigms and theoretical frameworks grounded in 

constructivist and socio-interactionist perspectives. 

The reviewed literature consistently indicates that active methodologies contribute positively to 

children’s engagement, motivation, autonomy, and social interaction. Practices such as project-based learning, 

playful learning, and collaborative activities were shown to foster environments in which children actively 

participate in the construction of knowledge, reinforcing their role as protagonists in the learning process. These 

outcomes are particularly relevant in Early Childhood Education, a stage in which experiential learning and social 

interaction play a central role in development. 

Another important conclusion concerns the role of the teacher in the successful implementation of active 

methodologies. The studies analyzed emphasize that teacher mediation is essential for creating meaningful 

learning contexts, requiring intentional planning, pedagogical flexibility, and sensitivity to children’s 

developmental characteristics. Thus, the effectiveness of active methodologies depends not only on the strategies 

adopted but also on the professional preparation and reflective practice of educators. 

The temporal growth in scientific publications identified in this review suggests an expanding 

international interest in active methodologies applied to Early Childhood Education. This trend reflects the 

recognition of these approaches as viable responses to current educational challenges, including the need for 

innovation, quality, and equity in early education systems. 
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Despite the positive contributions identified, this study also highlights the need for further empirical 

research, particularly studies that investigate the application of active methodologies in diverse educational 

contexts and culturais settings. Future investigations should explore longitudinal impacts, teacher training 

processes, and institutional conditions that support the effective integration of these methodologies. 

In conclusion, active methodologies represent a relevant and promising pedagogical pathway for 

enhancing learning in Early Childhood Education. By promoting engagement, autonomy, and meaningful 

learning, these approaches contribute to the integral development of children and support the advancement of 

educational practices aligned with the demands of contemporary society. 
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